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Department Name: Education 
College Name: Education 
Department Chair: Adriana Brandt 
Department Mission Statement (required for NWCCU): The mission of the Department of 
Education is to create learning experiences for its candidates that foster collaboration, 
professionalism and competence in content and pedagogical knowledge.  Through the 
integration of leadership, scholarship, reflection, and community partnerships, the 
Department prepares its candidates to be outstanding teachers within diverse and 
changing communities. 
 

 
 

 
 
 
 

Goal 1: Increase enrollment in both elementary (ELED) and secondary (SCED) programs. 

• Was this goal accomplished? No. 

• If no, is this goal still feasible? Explain why and any progress made.  
Elementary: We admitted 18 students to our daytime program in fall 2018, and 6 
students to our evening program in fall 2018, for a total of 24 in fall 2018. As boosting 
our enrollment in our evening program is a high priority, we opted to not admit daytime 
students in the spring 2019 semester and only to admit students to the evening 
program. We ultimately enrolled 8 new students into the evening program in spring 
2019. We plan to work with UMAC to develop promotional materials for our evening 
program, and to make a more concerted effort to recruit and inform community 
members about this option, in the 2019-20 academic year. 
Secondary: We exceeded our goal for fall 2018, admitting and enrolling 30 students to 
our secondary program. However, we opted to cancel the spring 2019 program start at 
nearly the last minute, as only 6 students completed their applications by the due date. 
We know that 10 is the minimum number of students needed for a viable program, 
from both institutional enrollment and program quality perspectives. It’s possible that 
the large group that entered in fall 2018 impacted the number of potential applicants 
for spring 2019; consequently, we’ve decided to cap enrollment at 20 per semester in 
the hopes of balancing those numbers across the year. The six students who completed 
their applications for spring 2019 were given the option to participate in all application 
activities, including group interview, and were accepted and deferred to the fall 2019 
semester. Five of the six have committed to the fall 2019 program; only one student was 
lost due to this challenge. We are already working to identify potential applicants for 
spring 2020 to determine much earlier if running a spring program is viable next year, 
and to ensure that applicants are prepared for the application process. 

Goals and Accomplishments  

2019 Annual Review 
Introduction 

1. Report progress on goals identified in last year’s report.  
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Goal 2: Hire an additional faculty member in elementary science, to replace a position that is 
2+ years unfilled. 

• Was this goal accomplished? Yes. 

• If no, is this goal still feasible? Explain why and any progress made. 
 
Add additional goals (if any) identified in last year’s report. 
 

 
 

 
 
Faculty Honors and Recognitions 
 
Dr. Adriana Brandt 
▪ Presented at TESOL International conference 
▪ Nominee for DSU Distinguished Teaching faculty award 
▪ Accepted to participate in inaugural USHE Women’s Leadership Exchange in 2019-20 
 
Dr. Angie Child 
▪ Presented at Association of Literacy Educators and Researchers annual conference 
▪ Recruited to participate in a state-level USBE task force on literacy in K-12 schools 
 
Dr. Kari Gali 
▪ Awarded a grant through the Utah Governor’s office, entitled the Utah Neurodiversity 

Workforce Program. Dr. Gali serves as the PI and director of this work. 
▪ Recipient of a travel mini-grant through DSU to explore options for an education-focused 

study abroad opportunity in Peru  
▪ Presented at CEEDAR Convening, on USBE-focused work around special education teacher 

preparation 
 
Dr. Chizu Matsubara 
▪ Elected to the board of the DSU chapter of UWHEN 
 
Dr. Dee Murray 
▪ Presented at the National Council for the Social Studies annual conference 
▪ Nominee for DSU Distinguished Service faculty award 
 
Department Highlights 
 
▪ Successfully completed searches: In 2018-19, we were successful in hiring for three 

searches: 1) tenure-track faculty member in elementary science; 2) advisor for both ELED 
and SCED programs; and 3) assistant to placement director. 

▪ Opened ESL endorsement to SCED students: Given the demand for an ESL endorsement 
among secondary teachers, and in particular DSU secondary education students, we 

2. Summarize department and faculty highlights. (Provide a brief account of this year’s significant 

happenings and department accomplishments.  Include faculty recognitions, honors, publications, 
presentations, etc.) 
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added SCED sections of our ESL endorsement courses. Our program advisor is in touch 
with pre-SCED students, so that they may enter and complete the endorsement courses 
prior to graduation. 

▪ Implemented evening flexible pathway program: In fall 2018, we offered evening 
certification and endorsement courses for the first time. This program is targeted towards 
paraprofessionals who work in local schools, and who wish to obtain a full certification 
while keeping their daytime jobs, or for those seeking a degree and certification via 
evening courses. We served 14 students in this program this year, and our enrollment 
continues to grow. 

▪ Explored alternative course formats: Developing a non-cohort evening program has 
challenged us to explore alternative ways to structure and deliver our courses. In spring 
2019, we piloted a new format for our Department: the blocked course. We offered two 
courses in the same time block, within the same semester, to alleviate tracking issues with 
students needing the first course as a prerequisite for the second. This worked well, and 
we plan to utilize this format again in spring 2020 with two of our ESL endorsement 
courses. 

▪ Reconstituted Professional Education Committee (PECC): The PECC committee’s charge is 
to facilitate communication among departments that host secondary licensure degrees. At 
some point in recent years, Faculty Senate assumed the role of populating the PECC 
committee; however, at our first meeting in fall 2018, it became clear that we did not 
have the correct people at the table for our work. We worked with Faculty Senate to 
remove PECC from their list of faculty committees, and Greg Bartholomew (chair) re-
constituted and re-populated the committee so it can serve its purpose more effectively 
moving forward. 

▪ Offered and developed online sections of prerequisite courses: Our Department has a 
goal to offer at least one online section of each prerequisite course, aiming for the 2019-
20 year as our deadline; EDUC 2010, EDUC 3110, and EDUC 2400 were the three courses 
in need of development. One course that was developed in 2017-18, EDUC 2010, was 
offered for the first time in fall 2018, and was one of the Department’s first courses to fill 
in spring 2019. EDUC 3110 was developed in fall 2018, and offered for the first time in 
spring 2019. EDUC 2400 has been under development in spring 2019, and will be offered 
for the first time in summer 2019. 

▪ Engaged in preparations for a WCSD-DSU Professional Development partnership school 
(PDS): Coral Cliffs Elementary is being repurposed as a professional development site, for 
both in-service and pre-service teachers. At the invitation of the WCSD administration, we 
engaged as partners in establishing this school site. We participated in the interview 
process for both the principal as well as several teachers at the school, we had a presence 
at the parent open house in late April, and our faculty will begin co-planning with Coral 
Cliffs faculty around pre-service teacher development in May 2019.  

▪ Participated in first visit with UABC campuses in Mexico, in pursuit of an international 
partnership: In October, the Department Chair served as part of a delegation to three 
campuses of the UABC system in Mexico, due to both universities’ interest in expanding 
opportunities for international student teaching and exchange. This was a productive first 
visit and conversation, and representatives from UABC campuses are due to visit DSU in 
late July to continue the conversation about exchanges in second language education. 
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Name and Degree Tenure Status 

T = Tenured 
TT = Tenure Track 
NTT = Non Tenure Track 

Rank Faculty FTE Released Time 
in Credit Hours 

Greg Bartholomew TT Assistant 1.0  

Adriana Brandt TT Assistant 1.0 6 

Joy Challis NTT Professional 1.0 24 

Angela Child T Associate 1.0  

Jeri Crosby NTT Professional 1.0 12 

Kari Gali TT Assistant 1.0  

Chizu Matsubara T Professor 1.0  

Dee Murray T Associate 1.0 3 

Greg Murray TT Assistant .5 6 

Patrick Schwab TT Assistant 1.0  

Adjunct Information: 

• Number of adjuncts that taught in fall 2018 16  spring 2019 18 

• Number of credit hours taught by adjuncts fall 2018 57 spring 2019 52 
 

 
 
 

 
Associate’s Degrees: 
 
Bachelor’s Degrees: B.S. in Elementary Education 
 
Master’s Degrees: 
 
Minors: 
 
Certificates: Secondary Education – we partner with the content area for the secondary 
licensure, and we do offer a stand-alone post-baccalaureate licensure option 
 
Emphases for Integrated Studies: 
 
 
 
 
 
 
 

 
 

3. Complete the table below for faculty (excluding adjuncts) as of May 2019, then provide 
adjunct information below the table.   

4. List each approved (as of May, 2019) degree program in your department followed by 
minors and certificates. Include any emphases your department oversees for the Bachelor 
of Integrated Studies degree. 

Department Effectiveness 

5. Complete and attach the 4-Way Curriculum Map for each degree program--core classes 
only (Once this map is uploaded into the new Courseleaf Program Inventory Management form (PIM), you will 

only re-submit this map if changes are made).  The map template and an example are found on the 
web page (see footer) by clicking the “Tools” link.  In the space below, explain where the 
course learning outcomes (CLOs) mapped to PLOs are recorded—hopefully in course 
syllabi—and provide a map for one course as an example (CLO to PLO map examples from syllabi 

are found on the web site.). 
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See attached. 
 
 
 
 
 
 
If you have more than one program in your department, please summarize across programs. 
a. List only the PLOs that were the focus of this year’s assessment.  After each PLO, indicate 

with a “yes” or “no” in parentheses whether or not performance targets were met. 
 
Program Learning Outcomes (PLOs) for both Elementary (ELED) and Secondary (SCED) courses 
include the following: 
 

▪ Teacher candidates will design or select pre-assessments, formative, and summative 
assessments in a variety of formats that match learning objectives and engage the 
learner in demonstrating knowledge and skills. 

o ELED (yes) 
o SCED (yes) 

▪ Teacher candidates will engage students in understanding and identifying the elements 
of quality work and provide them with timely and descriptive feedback to guide their 
progress in producing that work. 

o ELED (yes) 
o SCED (yes) 

▪ Teacher candidates will adjust assessment methods and make appropriate 
accommodations for English language learners, students with disabilities, advanced 
students, and students who are not meeting learning goals. 

o ELED (yes) 
o SCED (yes) 

▪ Teacher candidates will use data to assess the effectiveness of instruction and to make 
adjustments in planning and instruction. 

o ELED (yes) 
o SCED (no) 

▪ Teacher candidates will document student progress and provide descriptive feedback to 
students, parents, and other stakeholders in a variety of ways. 

o ELED (yes) 
o SCED (no) 

▪ Teacher candidates will understand and practice appropriate and ethical assessment 
principles and procedures. 

o ELED (yes) 
o SCED (no) 

 

6. Student Learning Achievement--follow prompts below and consult with your Assessment 
Coordinator/Director.  Basically, are we doing a good job?  What might need to change to 
improve? (Use most recently analyzed data.) 
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b. Based on the above data, insights, and action plan from Taskstream, what adjustments 
need to be made to improve student learning? (Closing the loop)(Consult with Assessment 

Coordinator/Director.) 
 

ELED Program:  
The mean score or average of Teacher Work Sample Section III student scores was 22.80 
out of possible 24 points. 21.6 points represents 90% correct out of the total 24 possible 
points. 12 of the 14 students scored 21.6 points or higher, the score marking the 90% 
competency benchmark that had been set. Our faculty had determined that 85% of our 
students would meet our benchmark score of 90%. These findings indicate that 86% of 
our students did indeed meet or exceed the benchmark score. 
 
Students scored highest 5.87/6 or 97.8% of total points in class demographics which 
strongly supports PLO 5 c. (Adjusts assessment methods and makes appropriate 
accommodations for English language learners, students with disabilities, advanced 
students and students who are not meeting learning goals.) These scores suggest 
teacher candidates demonstrate awareness of the specific needs, learning styles, and 
language support students require in learning, and accommodate for their students' 
needs accordingly. 
 
Students scored lowest 2.73/3 or 91% of total point on determining validity of 
assessments. These scores suggest PLO 5a. (Designs or selects pre-assessments, 
formative, and summative assessments in a variety of formats that match learning 
objectives and engage the learner in demonstrating knowledge and skills) needs 
attention by faculty in our curriculum alignment professional development sessions. All 
subsection mean scores did, however, meet and exceed the target goal of 90%. 
Results: Acceptable Target / Benchmark: Exceeded 

 
SCED Program: 
The mean score or average of Teacher Work Sample Section III student scores was 20.80 
out of possible 24 points. 21.6 points represents 90% correct out of the total 24 possible 
points. 10 of the 15 students scored 21.6 points or higher, the score marking the 90% 
competency benchmark that had been set. Our faculty had determined that 85% of our 
students would meet our benchmark score of 90%. These findings indicate that 67% of 
our students did meet or exceeded the benchmark score. Three of the five scoring 
below the benchmark, however, scored 21 points out of the 24 total points which is 
87.5% of the total. 
 
Students scored highest 5.71/6 or 95.2% of total points in class demographics which 
strongly supports PLO 5 c. (Adjusts assessment methods and makes appropriate 
accommodations for English language learners, students with disabilities, advanced 
students and students who are not meeting learning goals.) These scores suggest 
teacher candidates demonstrate awareness of the specific needs, learning styles, and 
language support students require in learning, and accommodate for their students' 
needs accordingly . 
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Students scored lowest 2.35/3 or 78.3% of total points on synthesizing assessment 
results. These scores suggest PLO 5d. (Uses data to assess the effectiveness of 
instruction and to make adjustments in planning and instruction) needs attention by 
faculty in our curriculum alignment professional development sessions. All subsection 
mean scores did not meet and/or exceed the target goal of 90%. 
Acceptable Target / Benchmark: Partially Met 

 
c. What resources are needed to help close the loop for student achievement? 
 
As noted elsewhere in this report, our faculty need time together to map our curriculum, not 
only to address the PLO gaps outlined above, but also other needs for our program (e.g. 
mapping to AAQEP, PPAT, and USBE standards). This is particularly necessary for our SCED 
program; given its short duration (1 semester of pedagogical coursework prior to student 
teaching), we must be particularly focused and strategic to ensure that courses are equipping 
students with the requisite knowledge and skills to meet our PLOs, and to be successful in the 
field. 
 
USBE has been clear that implementation of the new performance exam – PPAT, in our 
program’s case – will impact all learners admitted to programs beginning January 2020. This will 
impact SCED students sooner than ELED students, so we will need time together as a SCED 
team to address PLO gaps as well as map courses against PPAT requirements. We plan to pilot 
the PPAT exam in SCED Capstone in spring 2020 to establish a baseline for our program, and 
then use summer 2020 to make the necessary program adjustments. Faculty should be 
compensated for spending time beyond their contracts for at least three half-day professional 
development and curriculum mapping sessions. 
 
Budget request amount: $3,000.00 (for faculty stipends) + $7,800.00 (to cover cost of PPAT 
pilot in spring 2020 for 26 SCED students) 
 
 
 
 
For the past two years, our Department has pressed pause on making major adjustments to 
signature assignments, rubrics, capstone projects, and courses, for three primary reasons:  
 

1) we were due to select a new external accreditation agency, which would like impact 
elements of our program structure moving forward;  
2) USBE has spent the past two years finalizing new rules for educator licensure 
programs (EPPs), which will go into effect in January 2020; and 
3) in conjunction with the new licensure rules, USBE passed a rule that requires EPPs to 
select an external performance assessment. Students would need to pass this 
assessment in order to be recommended for licensure, and this assessment would be 
separate from our existing Teacher Work Sample.  

7.  Describe any curriculum updates not listed in #6.  Include program or course changes, 
pedagogical changes (signature assignments, rubrics, capstone projects), alignment restructure, etc. 
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Consequently, we’ve been hesitant to make significant structural changes until we had ideas of 
our new targets in all three of these areas. In the 2018-19 year, all three of these areas have 
been resolved: we have chosen AAQEP as our accrediting body, we know which licensure 
changes are on the horizon, and we have selected ETS’ PPAT exam as our end-of-program 
performance assessment (to be piloted with secondary education students in spring 2020). We 
anticipate many curricular changes in the next 2-3 years, as well as new metrics to determine 
effectiveness by the end of program, and ability to meet our PLOs, once we implement the 
PPAT exam and some new state-guided curricular updates. 
 
 
 
 

 
 

 
 
 
A. Enrollment (APS, select Department Scorecard, filter for your department and for the 2017-2018 year [the 

2018-2019 year contains only data for Fall 2018], then scroll to Enrollment section) 

a. Trends in Student Enrollment 
Complete Table: 

 
 
 
 
 
 
Paste Trends in Student Enrollment chart here: 

 

Metric N 

# Students Enrolled 659 

Enrollment 3 Yr Trend (%) +6.7% 

Total Attempted SCH 5,481 

SCH 3 Yr Trend (%) +3.8% 

8. Show department performance data (Use information from EAB Academic Performance Solutions 

(APS) and DSU Institutional Research Dashboard.) 

Hint: To copy and paste charts from APS, move the cursor above the chart and click on the 3 
dots that will appear.  Select Download as Image.  Copy, paste, then resize the image to fit in 
the desired space in the report.  For each metric, filter data using the most recent year listed 
in the dropdown menu.  
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b. Scroll to Department Growth Planning and record Intercurricular Dependences 
percentages for your department here: 

 
B. Capacity (APS, Department Scorecard tab, Courses section) 

a. Complete the table.  Add additional rows if needed.  Be sure to view metrics 
separately for each category: Lecture, Lab, Online, etc. 
 

 
C. Opportunities for Expansion or Consolidation (Courses tab, scroll to Opportunities for Expansion or 

Consolidation, then find High Fill Rate Courses and click on “View Detailed Report”).  Are there any 
“bottleneck” courses with high enrollments that could be expanded with additional section 
offerings?  Explain. 
We do not offer courses that fit this criteria. 

 

Department Own Majors Service Majors Attempted SCH 

Education 61.5% 38.5% 5,4891 

Category--use filters for Course 
Type 

Median 
Class Size 

% Classes 
with Size < 

10 

Median 
Section Fill 

Rate 

# Collapsible 
Sections 

All course types (No Filters) 15 26.6% 50.0% 9 

Lecture 17 15.6% 56.8% 0 

Lecture/Lab 26 0.0% 80.5% 0 

Lecture (Online) 21 0.0% 75.0% 0 

Hybrid/Blended (select 2 filters) 15 14.3% 50.0% 0 
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D. Student Progress (APS Platform, Students tab, Completion Rates section.) 

a. Completion Rate vs. Attempted Credit Hour Production by Course--paste scatter plot 
below, then respond to the questions below. 

 

 
 

i. Describe the spread--what are the highs and lows of both completion rate 
and credit hour production?  Discuss some of the drivers for the spread. 
 
Our overall completion rate is quite high, nearly or at 100% in courses that 
students take once they’re admitted to our programs. Due to the rigor of our 
application process, and the fact that admitted students are juniors or 
seniors with a clearer idea of their degree goals, this is not surprising.  
 
Any completion rate below 100% occurs in a prerequisite course, which 
students take as freshmen or sophomores. Some students from other 
departments take education courses, either as credits towards other degrees 
or for exploration, though most students enroll in these courses with the 
intent to apply to either our ELED or SCED program. Based on discussions 
with faculty of these prerequisite courses, we’ve noted a few patterns that 
may impact completion rate: 1) study skills vary among students enrolled in 
these courses, and some underclassmen do not have fully developed skills to 
allow them success in their coursework at early stages; 2) many student 
failures in our program are due to external circumstances (e.g. personal 
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tragedy, mental health challenges, homelessness, etc.); 3) some students 
who are not enrolled in these courses as a pre-education major may put 
greater effort into their major coursework. 
 
Our credit hour drivers are our prerequisite courses. Each semester we have 
to balance how many sections are viable with respect to fill rate, and how 
many qualified faculty we have to teach each section. We believe that our 
online prerequisite courses have potential for growth, given how quickly they 
fill each semester. We’ve also tried to cross-list some courses, such as our 
ESL endorsement courses for both ELED and SCED students, to generate 
additional credit hours. 

 
ii. Find your lowest completion rate course and click on the dot.  Once the new 

scatter plot comes up, go to upper right and click on the Table icon.  This 
shows each section on your selected course.  What is the spread in the 
completion rate?  What might be the drivers of this spread? 

 
Our second lowest completion rate course* is EDUC 2010, with a spread of 
61.1% to 96.7% (35.6% difference). The potential drivers for this spread are 
listed in the answer to #1 above. 
 
*Our lowest completion rate course per the table is EDUC 1001, which is the 
First Year Experience education course. This course was replaced by 
Trailblazer Connection, and wasn’t directly owned by our Department; thus, I 
chose to focus on EDUC 2010 for this section instead.  

 
 

 
 
 

 
 
 

Degree Program: Elementary Education 
 

Target headcount by major set in last year’s report for Fall 2018  

Actual headcount by major for Fall 2018 285 

Average headcount by major for Fall 2016, 2017, & 2018 (calculate) 276 

*Target headcount by major for Fall 2019 300 

Target number of degrees conferred set in last year’s report for 2018-19  

Actual number of degrees conferred this academic year for 2018-19 36 

Average number of degrees conferred for previous 3 years (calculate) 37 

Change from previous year 2017-18 (calculate) +27% 

*Target number of degrees conferred for next academic year 2019-2020 34 

  *Explain the rationale for targets set in the table above. 

9. Complete the enrollment table below using data from IR’s Data Visualization Dashboard 
(https://ir.dixie.edu/visualizations-and-dashboards/ ) for each program in your department.  Copy 
and paste additional tables if more than one program is in your department. Note: since no 
targets were set in last year’s report, the darkened cells require no response at this time. 
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Headcount: We know that we’ve admitted double the students to our elementary program for 
fall 2019 – 45, instead of our average 20-25 per cohort – so the headcount was increased 
slightly to account for that increase (and to balance duplicate count/students new to DSU via 
prerequisite courses). 
 
Degrees: Since our degrees are determined by the number of students admitted to our 
program, we are able to predict the target number of degrees conferred with high accuracy. 
We anticipate having 10 students graduate in fall 2019, and 24 students graduate in spring 
2020. 
 
 
 
 
 
 
We have high employment rates for graduates of our program: nearly all students seeking a 
teaching position are hired within six months of their respective graduation, either as 
substitutes or as full-time teachers, depending upon the employment cycle for school districts. 
We are developing better mechanisms to track student employment so that we can report 
more accurate statistics, especially for students who move out of area/state. 
 
As we report in our annual Title II report, 100% of our students have passed their respective 
Praxis content exams prior to entering our ELED and SCED programs. Adding this requirement 
at the entrance point, versus at the graduation point, has ensured that our students are able to 
be recommended for licensure immediately upon graduation. 
 
Per our 2017-18 data, the median GPA of students at the time of admittance to our program 
was 3.57, and the median GPA at graduation was 3.69. We expect data for the most recent 
graduates (fall 2018 and spring 2019) to be similar. Several of our students graduate with Latin 
honors each year, and we were fortunate to have the 2019 valedictorian come from our English 
education program. 
 
 
 
 
 
Strengths 
The Department of Education is strong in its teamwork and collaboration of faculty, and ability 
to adapt to challenges and circumstances that arise. Faculty are strong in collaborative 
curriculum mapping, progressive thinking, and self-reflection to meet the needs of students in 
an ongoing fashion. The faculty are committed to modeling best practices for students, and are 
open to new projects and collaboration with other departments. Across campus, our 
Department is viewed as one with reliable, hard-working, and competent faculty; many of our 
faculty serve as chairs or leaders of major university-level committees and task forces. 

11. Conduct SWOT Analysis—Strengths, Weaknesses, Opportunities, Threats (Identify internal 

strengths and weaknesses, and external opportunities and threats.  Analysis of facilities, resources, 
administration/staff, budgets, outside influences, competition and stakeholder satisfaction.) 
 
 

10. Please add any other performance data you might like to include here that will help 
inform an accurate snapshot of your department.   
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Elementary Education Program strengths: 
1. High employment rate upon graduation 
2. Effective teacher training program that is highly acknowledged by school districts  
3. SEE Program – an apprenticeship program where the students are hired by the    
                 WCSD for a year. This provides students to have a distinctive experience prior to  
                 student teaching. 
4. International Student Teaching opportunities 
5. ESL endorsement – adds marketable qualification 
6. Close relationship between students and faculty 
 
Secondary Education Program strengths: 
1. High employment rate upon graduation 
2. Effective teacher training program that is highly acknowledged by school districts  
3. International Student Teaching opportunities 
4. Close relationship between students and faculty 
 
Due to a change in the USBE admissions requirements (2015), student enrollment in the 
Teacher Education Programs in the state of Utah decreased. However, we are seeing a gradual 
increase in the interests, applications, and enrollment in the Education Program courses. Of 
note is that the elevated USBE admissions requirements have helped us attract and admit a 
higher caliber of student into our programs. 
 
Weaknesses 
The first weakness of the Department of Education is in the lack of number of faculty. The 
faculty are not required to teach in the areas that they are not qualified, but all faculty are still 
required to teach many courses, and typically multiple preps in a semester. In 2018-19, most 
faculty taught on overload during at least one semester, if not both semesters, which points to 
our need for additional full-time faculty. This issue has prevented us from seriously pursuing 
some new program options, such as a Masters in Education or a special education licensure 
program. We’d need to grow in the number of faculty and staff in order to offer these programs 
at the level of quality we’d like, and to do so in a sustainable manner. The current situation 
(lack of faculty) holds us back from our vision of the future. This weakness is worth noting, as 
two senior faculty have indicated their plans to retire at the end of the 2019-20 academic year. 
If two replacement searches are not successful, the faculty may be stretched very thin in order 
to cover increases in enrollment and basic program teaching and operations. 
 
The second weakness of this Department is the lack of resources – namely, physical and 
financial – to support our program’s growth. The Department has consistently been moved to 
the oldest buildings on campus, which limits the space and resources available to us and to our 
students. An opportunity for this Department to move to a newly built building, particularly one 
with adequate technological resources collaboration spaces for students, would help us better 
promote our programs and serve our students in equitable ways. In addition, our operating 
budget has not increased for the last seven years, although the number of faculty, staff, and 
students have grown. To support the curriculum work that will be dictated by our new 
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accrediting body and USBE licensure changes, as well as provide the support to faculty to stay 
current in their fields, an increase in our budget is needed. 
 
Opportunities 
The invitation from WCSD to partner on the development of a professional development school 
(PDS) has indicated to us that WCSD administration trust our faculty and our preparation of 
teachers. This site will serve jointly as a professional development laboratory for the school 
district, as well as a partner site for our students to hone their teaching skills. Our faculty view 
this as an opportunity to establish strong relationships and consistent expectations with the 
cooperating teachers who will coach our students out in the field, as well as a strong presence 
in a local elementary school overall. We are just beginning the process of building this school, 
and we are eager and open to the possibilities that lay ahead. 
 
We have many opportunities to grow and meet the needs of new stakeholder groups in our 
Washington County community. The evening flexible pathway program has given us an 
opportunity to try something new, to meet a previously unmet community need, and to think 
about our elementary program in new ways. We’ve had new conversations this year about 
curriculum, scope and sequence, and the types of students we’d like to see in the evening 
program; this has been a positive catalyst for change for our elementary faculty.  
 
We know that there is some local demand for special education licensure and M.Ed. degrees as 
well. We are currently working with Utah State University, who has brought their distance 
program for special education to St. George, to fill this need. However, while the opportunity to 
expand into new directions exists, we have finite faculty capacity at the moment. We are 
hopeful to be at a point where we can entertain these possibilities within the next 2-3 years. 
 
Our opportunities for international partnerships continue to grow. While we currently partner 
with Utah Valley University to offer our students international student teaching placements. 
Through our relationships with Luis Arevalo, the current director of international programs at 
DSU, we’ve begun exploring DSU-sponsored short-term education-focused exchanges in Mexico 
and Peru. We anticipate that additional possibilities will emerge in the coming years, as DSU 
continues to grow in its study abroad offerings. 
 
Threats 
Enrollment in teacher education programs has declined in recent years nationwide, due to a 
multitude of factors (e.g. low pay and limited support of new teachers, poor representation of 
the teaching field in the broader media). While our numbers are on an upward trajectory, we 
are always cautious and prepared to experience the decline that seems to be common to 
comparable institutions. 
 
Another external challenge is the need to please multiple masters through our curriculum. In 
2019-20, we will enter a new era for our program, in which we’re accountable for a) new 
accreditation standards through AAQEP, b) new licensure requirements for USBE, and c) 
mapping our program to prepare students for ETS’ PPAT licensure exam. All of this must be 
balanced with our faculty’s own expertise in their fields, as well as institutional requirements 
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and processes. While we generally embrace the opportunity to update our programs to keep 
them current and meeting our students’ needs, serving multiple bureaucratic systems at once 
impacts our ability to be nimble in making changes to our programs and curriculum.  
 
 
 
 
 
 
 
 
Goal 1: Increase enrollment in our evening elementary flexible pathway program. 

• Is this goal being carried over from the previous year? 
Somewhat, but focused on a sub-set of our elementary enrollment. 

• Action Plan:  
1) Develop promotional materials with UMAC to publicize our program with 
paraprofessionals across WCSD elementary and intermediate schools;  
2) Implement our communication plan to host information sessions out in schools and 
other community spaces (e.g. library) to recruit students for whom this pathway makes 
the most sense. 

• Desired Outcome:  
A long-term goal would be to enroll at least 10 new evening students during each 
admission semester (always fall, sometimes spring as well). However, we acknowledge 
that students who express interest in the program may still have some prerequisite 
requirements to complete before applying, in addition to passing Praxis exams. 
Therefore, our outcome would be for fifteen new students to make inquiries to our 
Education Advisor in the 2019-20 academic year. 

• Timeline:  
Fall 2019-end of May 2020 

• How does this goal align with departmental and instructional goals?  
This would be a complement to our existing and ongoing efforts around recruitment and 
retention in our education program. Our faculty have committed to this evening 
program, and have gone to great strides to make this program run. This meets a 
community need that we value. By increasing the enrollment in this program, we will 
better maximize faculty teaching load and resources. 

• What resources will be needed?  
Promotional materials designed and produced by UMAC, time for faculty to circulate in 
the community. We may need to offer another Praxis preparation workshop, too, 
depending upon need. 

 
Goal 2: Produce an outline of new program curriculum by June 2019. 

• Is this goal being carried over from the previous year? No. 

• Action Plan: 

Chair’s Response--Planning for the Future 

12. Based on the above data, list specific goals your department will target to accomplish 
during the coming academic year. Note: In next year’s report, follow up reporting on these 
goals will be covered in #1 and #2 as in this report. 
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1. Create a map across USBE licensure rules, AAQEP requirements, and PPAT structure 
to determine what needs to be a part of our programs beyond spring 2020. 

2. Backwards map to identify gaps in our existing program. 
3. Investigate best mechanism for addressing gaps, be it through restructuring courses 

or proposing new courses. 

• Desired Outcome: 
By spending a year mapping curriculum and determining the best structure for our 
program for the next few years, we can be positioned for curriculum proposal work in 
2020-21, which would allow us to implement programmatic changes in fall 2021. 

• Timeline: Outline completed by June 2020. 

• How does this goal align with departmental and instructional goals? 
We value our ability to be an accredited licensure program, which requires us to adapt 
to changes in these systems. Engaging in this mapping will allow us to ensure that our 
program meets the needs of not only our students, but of the state(s) in which our 
students will teach. 

• What resources will be needed? 
Financial resources to support faculty stipends for off-contract curriculum work, and 
funding to pilot the PPAT in the secondary education program in spring 2020 to provide 
us with the experience and data needed to map our programs accordingly. 

 
 
 
 
I am grateful to work alongside and lead the group of faculty we have in our Education 
department. We are well known across campus for our competency, cheerfulness, and 
collaborative skills, and we are well represented in campus leadership roles. Our faculty are 
able and willing to step up and take on additional responsibilities and workload in order to 
accommodate students’ needs. For example, nearly all of our ELED faculty assumed overload 
teaching this year to help kick-start our evening flexible pathway program while we increase 
the numbers. In addition, as ELED faced double the number of expected program applicants for 
fall 2019, the faculty voted to assume overload teaching in the 2019-20 academic year so that 
we could add a second program cohort and accommodate all students. SCED faculty have made 
similar sacrifices, taking on additional department courses and supervision in the field, and 
exceeding our cap of 20 students in SCED to accommodate qualified applicants. I rarely get 
pushback when I have to make such requests of faculty, as faculty respect that these decisions 
are in the best interests of the students we serve. 
 
Our faculty also demonstrate a high degree of ownership of this program. It is truly all of our 
program, where we feel jointly invested, where we share the decision making, and where we’re 
reflective of how to best serve our students in an ongoing. Our investment is rooted in student 
success, not faculty success; this student-first focus has helped us maintain strong 
collaboration, and to check our egos at the door. 
 
 

13.  Provide any other comments you would like to include. 
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▪ Hiring: Two of our esteemed senior faculty will retire at the end of the 2019-20 
academic year. Both are strong instructors, and strong leaders in and beyond our 
program. We will need to look to the future of our program to shape the new job 
postings, and will also need to post these positions in summer 2019 to give us the best 
chance for two successful searches. Our program faculty will suffer great strain if we are 
unable to replace both faculty, as our projected fall 2020 numbers also point to a need 
for two cohorts and plenty of faculty overload. 

▪ Curriculum work: As noted elsewhere in this report, a high priority item is funding for 
curriculum work. We have a great deal of updating to do within our program, and to 
meet new state requirements for educator preparation programs. Given that most of 
our faculty will be teaching on overload in the 2019-20 academic year in order to 
accommodate increased enrollment, it is expected that curriculum work will occur 
outside of regular faculty contract time; therefore, providing modest stipends for this 
collaborative work is a must. 

 
 
 
 
Staffing: As noted earlier, we’ll need two successful searches in the 2019-20 academic year to 
maintain our program growth with minor overload required of faculty. Longer term, we plan to 
continue exploring the viability of offering an M.Ed. program, and additional licensure areas 
(e.g. post-baccalaureate certifications, special education at undergraduate and post-bacc 
levels). As we have exceeded our faculty capacity to run our existing programs without 
additional faculty workload/overload, we do not have capacity to develop and offer new 
programs without additional faculty hires.  
 
Space: As documented elsewhere, our current space is sub-par for our College’s needs. For 
example, we do not have adequate office space for existing faculty and staff, and other physical 
facilities present challenges (e.g. constant technological issues in classrooms due to poor 
infrastructure in an old building; six bathroom stalls for all students taking classes in our 
building, with at least two being out of order each week due to construction on 900 East). The 
bottom line is that if we don’t have adequate facilities for our existing programs, we don’t have 
room to grow either. We are hopeful that a new building, or new building renovation, will come 
within the next 2-3 years, and will meet our needs while providing space to grow. 
 
 
 
 
 
 

14. What are your departmental high priority needs for the coming year including any 
resources for student learning.? 

15. What are departmental projected needs for the next 3-5 years? (Include staffing, space, 

budget, etc.) 

 

16. Briefly describe your department’s connection/interaction with regional employers who 
might hire your graduates.  To what degree do these employers influence the content or 
direction of your programs? 
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While a handful of students opt to student teach internationally or out of area, the vast 
majority of our field placements are in the Washington County School District (WCSD). We 
maintain a close and constant relationship with WCSD administrators and teachers to ensure 
smooth and successful field experiences for our students. Our faculty stay abreast of district 
curriculum initiatives, and district personnel are generally receptive to faculty’s ideas about 
new developments in research-based teaching and learning. These relationships have grown 
over time, and we’ve implemented structures (e.g. our standing PET committee, DSU and WSCD 
involvement on the USBE CEEDAR committee) to facilitate and formalize ongoing 
communication and information sharing. 
 
Our campus Career Services office hosts an education-focused job fair on DSU’s campus each 
February, inviting administrators from across the region (southern Utah, Nevada, Arizona) to 
interview our education students. We also encourage our students to attend the BYU job fair, 
held in Provo each March; this is particularly beneficial for students who plan to teach in 
northern Utah after graduation, as the vast majority of districts at this job fair are from that 
region. DSU’s education program has gained a solid reputation among administrator 
participants in these job fairs, and many of students have been offered contracts within days of 
their job fair interviews. 
 

 
 
 

 
 
 
 
The Department of Education focused on six program learning outcomes that focused on 
assessment including everything from selecting appropriate assessments to analyzing and using 
the data for instructional decision-making. These PLO’s are measured through Setion III of the 
Teacher Work Sample, a culminating performance based assessment. Largely, they were 
successful. In elementary education, they met all their benchmarks. In secondary education, 
they met three of the six PLO benchmarks.  
 
Meeting the PLO’s is always more of a challenge for the secondary education program as they 
are only with the Education facuty for one semester focused on pedagogy and then one 
semetser for student teaching. They have to cover all general aspects of instruction in four 
classes and one practicum. Assessment is covered in a three credit class that also covers 
curriculum and instruction. The department is continually looking for ways to mitigate that 
situation. As I review the data, it appears that the problem lies in what to do with data after it 
has been collected. I know the department is likely already discussing how to address that 
deficiency. Additionally, Adriana and I feel confident that as we prepare for the new 
performance based assessment (PPAT), it will require additional scrutiny and adjustments in 
these areas.  
 
 

Dean’s Response 

17. Provide your overall response to the degree of success this department achieved last 
year relative to student learning outcomes.  Consult with Assessment Coordinators to review the 

action plan and insights they have entered in TaskStream--they can print out a report for you. 

 

18. Provide your general assessment of the accomplishments and needs, including budget 
allocation needs (particularly address # 14 & #15).  
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The Department of Education is one of the most effective and stable departments on campus. 
This is a noteworthy achievement as they also have more “masters” to serve than any other 
department on campus (although the health sciences come close). Besides DSU and USHE 
expectations, they also have to deal with the Utah State Board of Education (who grant them 
the authority to recommend graduates for K-12 licensure), CAEP/AAQEP (national accrediting 
bodies), US Department of Education (annual Title 2 report), and WCSD. The faculty are often 
asked to participate in state committees that require various amounts of travel and additional 
work. These requests are largely granted in order to keep DSU an integral part of the statewide 
conversation.  And historically, faculty in the Department of Education are frequently asked to 
provide leadership at the Institution level.  
 
In spite of all those challenges, they consistently produce graduates in both elementary and 
secondary (in conjunction with the content departments) who are hired by principals 
throughout Utah, as well as other states such as Nevada.  Completion rates for education 
students are very high once they have been accepted into the programs. In the elementary 
program, it is consistently at 100%. Rarely do they have anyone drop out after being accepted 
into the program. In secondary, it is almost that high, certainly in the high 90%’s. Additionally, 
their placement rates for employment are stellar. Although, this year’s data is incomplete, for 
the previous 2 years, the elementary education graduates have had a 100% placement for 
those graduates who were seeking jobs. Secondary has a more difficult time collecting that 
data, but what we do have is similar. And they have accomplished all of that with a less than an 
impressive budget, and a facility that was never really intended for the purposes of a university 
education. They have much to be proud of. 
 
I agree with the stated priorities. In order for them to grow in numbers and programs, they will 
need additional staffing. Already, the majority of the prerequisite courses are taught by 
adjuncts, which is not conducive to retention best practices of students connecting with full-
time faculty early in their university experience. Also, if our enrollment numbers in elementary 
and secondary education continue to increase, we will need additional faculty to accommodate 
them.  
 
Additionally, new programs under consideration are a Bachelor’s in Special Education and an 
M.Ed. in Education. Both of these will require faculty expertise we do not currently have. We 
have very few faculty members who have had much experience with curriculum development 
and mentoring within a graduate program. In addition, since they consistently have overload 
assignments, they do not have the time or energy to explore and develop an M.Ed. program. 
Also, our current faculty (with the exception of Kari Gali) do not have the expertise to teach in a 
Special Education program. We would need to hire at least one new faculty member to join Kari 
Gali. However, if we moved Kari Gali into Special Education, we would need to replace her for 
the elementary education program.  
 
Hiring is a long-term need. This supports my request to make Greg Murray’s position a full-time 
position in the Education department. 
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In regards to the upcoming year, the implementation of a new culminating assessment will be 
time-consuming. As noted above, this change was required by a change in state rule at the 
USBE. The requirements, standards and other implementation details were not completed by 
the USBE until this Spring. The required implementation date is January 2020. To prepare for 
that date, the Department has chosen to pilot it with the Secondary Education program in  
Fall 2019. Therefore, during the summer, some significant work will need to be done in order to 
be ready for that implementation. As this is off contract time, faculty should be compensated 
for their time. Also, as this is a pilot, we feel it is appropriate to pay the fees for our secondary 
students who are participating.  
 
 
 
 
 
 
These notes are from Adriana: 
PLOs: Pam was quite concerned that SCED hadn't met all of the PLOs, per the data. I 
acknowledged this -- it's true -- and shared what we're doing to address it (e.g. more mapping, 
but also the shift to PPAT and more accountability). It's complicated, but we have to own this. 
  
Enrollment: They asked what led to our increase in enrollment, and I admitted that I'm not 
sure. We're trying many strategies -- reaching out to students earlier in their DSU careers, 
getting more full-time faculty into the prereq courses, and the like -- and this combination 
seems to be working well for us right now. However, I noted that we're at capacity right now, 
and will all be on overload to accommodate the influx of students. If DSU wants us to move to a 
Master’s degree, and wants us to keep the increase in students (which looks to continue into at 
least 2020-21), then we'll need more full time faculty lines. 
  
Sorenson: The Provost asked about the release time for Joy (complicated) and Jeri, as it's hefty. 
I explained some of the challenging dynamics with the Sorenson right now that are creating 
additional stress for Jeri, such as the fact that the powers-that-be wrote into her job description 
that she's supposed to manage the district-level grants, which no other Endowed Chair has to 
do. This, among other duties, is something that should be revisited, and the Provost and Pam 
agreed. [Pam, that meeting has been set up and will happen on August 6th. The representative 
from the Sorensen group will be here, and Adriana, Jeri, Jeff Jarvis, Brad Last and I will all be 
attending. ] 
 
 
 
 
 
 
  

Summary of Meeting with the Provost 
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Data Form: Current student, and financial data for the past year. Provide data for all five 
academic years, or for as many years as possible if program is newer than five years. 
Note: Instructions for completing this table are found on the next page.  Darkened cells indicate 
data not yet available for this academic year. 

 
 

 Academic Year 

 2014- 
2015 

2015- 
2016 

2016- 
2017 

2017- 
2018 

2018- 
2019 

Faculty      

Total Headcount Faculty    13 9.5 

            Full-time Tenured    3 3 

            Full-time Non-Tenured    10 6 

            Part-time     .5 

Total Faculty FTE    13 9.5 

      

Number of Graduates       

            Certificates      

            Associate Degrees      

            Bachelor’s Degrees 40 48 23 23  

            Master’s Degrees      

      

Number of Students—(Data Based on Fall Third 
Week) 

     

            Total # of Declared Majors in department    
(across all programs) 

326 291 291 334 318 

            Total Department FTE* 191 162 160 178 185 

            Total Department SCH* 2,870 2,431 2,400 2,669 2,776 

*Per Department Designator Prefix EDUC 
ELED 
SCED 

EDUC 
ELED 
SCED 

EDUC 
ELED 
SCED 

EDUC 
ELED 
SCED 

EDUC 
ELED 
SCED 

            Student FTE per Total Faculty FTE    13.7 19.5 

Cost     (Cost Study Definitions)       

             Direct Instructional Expenditures    $911,195  

             Cost Per Student FTE (179)    $5,099  

      

Funding      

            Appropriated Fund    $905,553  

            Other:      

                Special Legislative Appropriation    $6,419  

                Grants or Contracts      

                Special Fees/Differential Tuition    $12,783  


